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Abstract 

The systematic destruction of educational infrastructure in the Gaza Strip since 

October 2023 has produced an acute “educide”  in which schools, universities, 

and academic communities have been dismantled, interrupting learning for an 

entire generation and undermining progress toward Sustainable Development 

Goal 4 (quality education). This conceptual paper proposes the establishment 

of a Global Classroom for Gaza as an emergency-to-recovery mechanism to 

sustain educational continuity and rebuild academic resilience through 

digitally mediated, internationally supported learning. Using a qualitative 

synthesis with snowball sampling of core literature on Education in 

Emergencies, global classroom models, digital transformation in conflict 

settings, and Gaza-focused scholarship, the study develops a conceptual map 

that consolidates design requirements into a four-pillar framework. The 

proposed pillars are: (1) MOOC design grounded in narrative and identity-

based learning to support cultural continuity and trauma-informed 

engagement; (2) connectivity solutions emphasizing low-bandwidth, hybrid, 

and offline-capable delivery supported by community learning circles; (3) 

pedagogical strategies that prioritize relational ethics, psychosocial 

stabilization, and flexible, student-centered learning; and (4) institutional 

responses that operationalize academic justice through global partnerships, 

resource mobilization, and recognition/accreditation pathways for credits 

earned remotely. The paper contributes a fundamental and integrative, 

implementable framework to guide universities, humanitarian actors, and 

education authorities in designing “education without walls” under conditions 

of protracted conflict and infrastructure collapse. It concludes by outlining 

future empirical validation priorities and governance considerations for 

scalable deployment. 
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INTRODUCTION 

 

Since October 7, 2023, the Gaza Strip has endured a catastrophic humanitarian crisis resulting in a near-

total collapse of its essential social and educational infrastructure. This systematic destruction of the 

academic landscape termed by scholars as "educide" or "scholasticide" profoundly impacts access to 

and the future of education for Palestinians (Amer, 2024; Iriqat et al., 2025). To counter this 

unprecedented dismantling of an entire generation's future, this paper proposes the "Global Classroom 

for Gaza" a conceptual initiative designed to provide immediate digital educational continuity and 

foster long-term academic resilience (Hassoun et al., 2025). By introducing this framework early, this 

study affirms its introductory focus with its core conceptual contribution, anchoring this study within 

the United Nations Sustainable Development Goal 4 (SDG 4: Quality Education). 

The scale of this crisis highlights the urgency of such an intervention. The death toll of scholars 

and students, coupled with the widespread destruction of facilities, has effectively severed critical social 

networks (Baak et al., 2024; El-Khodary & Abou-Dagga, 2025; Khafaji et al., 2025). Deliberate attacks 

have tragically killed numerous university staff, professors, and university presidents (Deeb & 

Winegar, 2025; Phipps, 2024), systematically eradicating Palestinian intellectual capital. Multiple 

sources confirm that all 12 universities in Gaza have been bombed, damaged, or destroyed, including 

the destruction of the last standing institution, Al-Israa University, on January 17, 2024 (Deeb & 

Winegar, 2025; Desai, 2024; Khafaji et al., 2025; London et al., 2024). This total collapse deprives 

more than 90,000 university students of higher education. Within the broader school community, the 

devastation is equally severe (Hassoun et al., 2025), claiming the lives of 5,479 students, 261 teachers 

(Baak et al., 2024), and 151 UNRWA workers (Boukari et al., 2024), while leaving over 7,819 students 

and 756 teachers injured (Baak et al., 2024). 

Moving forward, this "de-development" will roll back civilization progress for decades by 

decimating the infrastructure necessary for a functioning society (London et al., 2024). Even as a 

precarious ceasefire declared on October 10, 2025 is met with over 2,400 violations and near-daily 

attacks through April 14, 2026, the ongoing unlawful blockade continues to deprive Palestinians of 

basic human needs. This creates a stark antithesis between pre-existing national ambitions and the 

reality of development in reverse, regressing almost every SDG indicator to levels not seen in 20 to 30 

years. Consequently, the "Global Classroom for Gaza" serves as an essential mechanism to mitigate 

scholasticide and protect the fundamental right to education amidst this active crisis (Hassoun et al., 

2025). 

 

LITERATURE REVIEW 

 

Global Classroom 

 

The Global Classroom is traditionally defined as a collaborative, inquiry-based pedagogical model that 

leverages virtual technologies to foster cross-cultural collaboration and global competencies (Cataline 

et al., 2024; Wiek et al., 2013). However, in the context of the Gaza Strip where nearly all physical 

academic infrastructure has been decimated the concept evolves into a vital framework for 'education 
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without walls' (Aakjær et al., 2024). In this high-intensity context, the Global Classroom acts as a 'peace 

incubator,' providing a virtual platform for educational continuity, the documentation of at-risk 

intellectual heritage, and the resistance against 'educide' the systematic destruction of a nation's 

educational system (Aakjær et al., 2024; Iriqat et al., 2025; McIntosh & Alfaleet, 2014). By dissolving 

the dichotomy between campus-based and online learning, the Global Classroom serves not only as a 

tool for distance education but as a symbolic and pragmatic 'home' for learning during periods of total 

educational collapse (Aakjær et al., 2024; MacKenzie et al., 2021). 

This approach allows students to engage with academic content and connect with global educational 

networks, effectively mitigating the profound impact of physical infrastructure destruction and still 

enabling continued cognitive growth. This reimagined Global Classroom aligns with the principles of 

relational rigor, emphasizing the critical role of diverse geo-cultural connections and addressing both 

virtual and actual challenges to education (Aakjær et al., 2024). This model enables the creation of an 

anti-fragile educational system capable of withstanding and adapting to ongoing crises, transforming 

destruction into opportunities for systemic reinvention and locally-driven innovation (Buheji, 2025). 

Such a framework transcends traditional pedagogical limitations, actively fostering resilience and 

facilitating the sustained intellectual development of students in protracted conflict zones, thereby 

countering the deliberate dismantling of educational opportunities (McIntosh & Alfaleet, 2014).  

 

Education in Emergencies (EiE) and Educide in Gaza 

 

Maintaining physical or virtual pathways to schooling despite active displacement Education in 

Emergencies is a multidisciplinary field that integrates humanitarian assistance and educational 

interventions to ensure the continuity of learning during crises, conflicts, and natural disasters. 

However, Education in Emergencies emerged as a distinct subfield in the mid-1990s, defined as a set 

of programs and interventions designed to ensure access, learning, and protection for children and youth 

in areas of armed conflict (Burde et al., 2016). According to the Burde et al (2026) EiE can be framed 

by three primary objectives. First is the access which outline the effort in maintaining physical or virtual 

pathways to schooling despite active displacement. Second is the learning, which focuses on adapting 

curricula and teaching methods to the constraints of a crisis environment. Third is the protection, which 

highlights the classroom as a safe space for psychosocial well-being and physical security. These 

objectives are inherently interconnected, working synergistically to address both the immediate 

educational needs and the broader developmental impacts of emergency situations (Akkari & 

Radhouane, 2023).  

While traditional EiE frameworks often focus on rebuilding after incidental damage, the current 

crisis in Gaza has introduced more severe conceptual frameworks: Educide. Educide can be defined as 

the systemic dismantling of a nation's educational institutions and institutional infrastructure, aiming to 

erase intellectual growth and cultural identity (Alhossary & ElMashharawi, 2025; Iriqat et al., 2025). 

In Gaza, this is evidenced by the destruction of all 12 universities and over 94% of schools, effectively 

creating a total educational collapse that transcends the standard parameters of "emergency" (Desai, 

2024; Hassoun et al., 2025; Iriqat et al., 2025). The systematic targeting of the UNESCO Chair and its 

partners highlights an attempt to sever the international collaborative links that define Palestinian higher 

education (Phipps, 2024). 
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METHODOLOGY 

 

This study adopts a Systematic Literature Review (SLR) approach relying on a structured snowballing 

methodology (Wohlin, 2014) to develop a conceptual synthesis. Rather than a generic qualitative 

synthesis, this method combines recursive search procedures with thematic synthesis to build a rigorous 

conceptual framework. The review process was executed in three distinct phases: seed paper 

identification, forward/backward citation tracking, and thematic screening. 

 

Seed Selection and Database Search Procedures 

 

The process commenced with a purposive database search in Google Scholar, Web of Science, and 

Scopus to establish a robust foundation of "seed papers." The search string utilized was: ("education in 

emergencies" OR "EiE") AND ("global classroom" OR "remote learning") AND ("Gaza" OR "conflict 

zone") The inclusion criteria targeted peer-reviewed articles, institutional reports (e.g., UNRWA, 

UNESCO), and book chapters published between October 2023 and April 2026 to capture both 

foundational education-in-emergencies theories and the live realities of the current crisis. A total of five 

highly relevant seed papers addressing informal learning environments for displaced children and 

scholasticide were selected. 

 

Snowballing and Screening Process 

 

From these seed papers, a backward citation search was conducted to trace foundational theories and 

historical precedents of educational infrastructure destruction. Concurrently, a forward citation search 

tracked emerging applications and recent developments (Phusavat & Buheji, 2024). To ensure data 

integrity, candidate articles were subjected to a two-stage screening process: first, an abstract review 

for contextual relevance to active conflict zones, followed by a full-text appraisal. Articles focusing 

purely on standard commercial distance-education or stable-state e-learning were excluded. This dual-

directional approach yielded the core literature mapping the phenomenon of "educide" or 

"scholasticide" in protracted, extreme contexts (Iriqat et al., 2025). 

 

Conceptual Mapping and Reflexivity Management 

 

The gathered data were analyzed using conceptual mapping to categorize literature-derived insights 

into a structural framework consisting of four key pillars: Massive Open Online Course (MOOC) 

design, connectivity solutions, pedagogical strategies, and institutional responses. To manage 

researcher subjectivity and ensure interpretive validity during this synthesis, a reflexive thematic 

analysis approach was employed. The construction of the four pillars was not predefined, but rather 

emerged inductively through recursive constant comparison across the text segments. Subjectivity was 

actively minimized by cross-verifying extracted themes against independent international data 

frameworks (such as the Inter-agency Network for Education in Emergencies [INEE] standards) and 

through collaborative peer debriefing among the research team to ensure the categorization remained 
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grounded in the source texts rather than personal bias. 

 

DISCUSSION 

 

The analysis of the reviewed literature provides a foundational architecture for operationalizing an 

"antifragile" educational system within active conflict zones. While standard resilient systems merely 

absorb shock and return to a baseline state, an antifragile education system actively adapts, learns, and 

builds localized capacity out of structural disruption (Hostettler et al., 2018; Salha et al., 2024; 

Tarricone et al., 2021). This framework counters "educide" by shifting education from a static physical 

dependency to a decentralized digital network, modeling extensions from digital crisis migrations 

observed in regional contexts like An-Najah National University (Al-Shaer et al., 2025). The proposed 

"Global Classroom for Gaza" achieves this by anchoring remote learning within four distinct 

operational pillars. 

 

Table 1: The proposed four pillars for the Global Classroom 

Pillar Design Strategy Focus Conceptual Foundation/ Inspiration 

MOOC Design Narrative/Identity-based Cultural Resistance Grounded in Discover Palestine model 

(Affouneh et al., 2018) 

Connectivity Low-bandwidth/Hybrid Operational Resilience Inspired by crisis e-learning agility 

(Abusamra et al., 2022; Dridi et al., 

2020) 

Pedagogy Peace Incubator/Relational Psychosocial Stabilization Built on virtual exchange paradigms 

(Aakjær et al., 2024; McIntosh & 

Alfaleet, 2014) 

Institutional Solidarity/Justice-based Systemic KnowContinuity Extended from institutional emergency 

aid (Khafaji et al., 2025; Shakir et al., 

2025) 

 

Pillar 1: MOOC Design and Sovereign Narratives 

 

To maximize analytical clarity, the Massive Open Online Course (MOOC) design must be conceptually 

differentiated into two distinct operational targets: sovereign narrative reclamation and trauma-

informed pedagogy. First, rather than adopting traditional Western models of content delivery, MOOC 

design in the Palestinian context acts as a mechanism for cultural preservation and narrative 

sovereignty. As demonstrated by the Discover Palestine model, open courses can be designed to 

directly integrate local history and national education across all learning levels (Affouneh et al., 2018), 

acting as a counter-measure to the systemic erasure of indigenous knowledge systems, or scholasticide 

(Iriqat et al., 2025; Phipps, 2024). 

Second, this sovereign content must be structurally paired with trauma-informed delivery. This involves 

integrating Universal Design for Learning (UDL) principles specifically offering multiple means of 

engagement and expression to accommodate the fragmented attention spans and emotional distress of 

displaced learners (Imbesi et al., 2023). By maintaining a strong instructional "teacher presence," the 

platform evolves from a passive repository of videos into a collaborative space for situated cognition, 

where mentors guide students to process global academic concepts through the lens of their lived local 
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realities (Affouneh et al., 2018; Phusavat & Buheji, 2024). 

 

Pillar 2: Operational Connectivity and Human Infrastructure 

 

The primary barrier to executing a Global Classroom in Gaza is the systematic "de-development" of 

physical telecommunications infrastructure (London et al., 2024). To achieve true operational 

resilience, this framework explicitly moves away from high-bandwidth, synchronous ideals, drawing 

functional inspiration from how regional universities adapted to emergency transitions during acute 

crises (Abusamra et al., 2022). 

Operationally, low-bandwidth resilience is defined here as a system engineered to run on a data-

frugal footprint. This involves three sequential technical phases: 

1. Asynchronous caching: Relying on compressed, pre-downloadable modular packages. 

2. Decentralized open access: Utilizing lightweight, open-source e-libraries and text-based 

databases (Affouneh et al., 2018). 

3. Phased infrastructure restoration: Scaling toward synchronous communication only as local 

physical grid connectivity stabilizes (Bajger et al., 2025). 

Where physical networks fail entirely, this framework implements "human connectivity as 

infrastructure." Moving past a purely metaphorical concept, this is operationally defined as the 

mobilization of localized, physical learning circles small cohorts of displaced students meeting in safe 

geographic pockets (Aakjær et al., 2024). Inspired by the tutor-student rapport and peer coping 

mechanisms observed in resource-strained refugee camps (Dridi et al., 2020), these circles leverage 

human peer-to-peer relationships to maintain educational momentum, substituting social capital for 

missing digital infrastructure. 

 

Pillar 3: Pedagogical Strategies as Sanctuary 

 

Under extreme conflict conditions, pedagogy must pivot from traditional performance assessment to 

psychological survival and stabilization (Shay & Pohan, 2021). By prioritizing "relational ethics" 

valuing consistent teacher-student connection above rigid assignment deadlines the virtual classroom 

functions as a "symbolic home" for displaced scholars. 

This model introduces virtual exchange mechanisms that serve as "peace incubators" (McIntosh & 

Alfaleet, 2014). By facilitating shared cross-border academic inquiry between international students 

and Gazan peers, these spaces humanize the localized conflict experience while fostering cross-cultural 

solidarity (Grant, 2006). To implement these highly flexible curriculum designs, however, international 

partnerships must invest heavily in professional development, training global educators in active digital 

literacy and trauma-informed support (Clum et al., 2022; Grace, 2025) 

 

Pillar 4: Institutional Responses and Justice-Based Solidarity 

 

The final pillar requires a transition from passive global observation to active academic justice. 

Palestinian educational authorities must maintain centralized command and control over the Global 

Classroom’s coordination to protect local educational sovereignty. Concurrently, international higher 
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education networks must provide structural mechanisms for academic continuity (Pherali & Lewis, 

2019; Shakir et al., 2025). 

This response translates into concrete actions: funding emergency remote-teaching equipment 

for displaced faculty through initiatives like the ISNAD program (Shakir et al., 2025), and granting 

"digital asylum" to students (Jebril, 2024). Under a digital asylum framework, international universities 

host Gazan students on remote platforms while guaranteeing global credit recognition and enrollment 

pathways, preserving the critical link between higher education and future national development 

(Habib, 2023; Jebril, 2024). 

 

Practical Constraints and Framework Limitations 

 

While the Global Classroom provides a foundational conceptual blueprint, its implementation faces 

stark operational boundaries in active conflict zone. First, considering the total blackout constraint 

during the war. If internet, cellular networks, and electricity grids are entirely severed by military action, 

digital asylum and asynchronous caching become functionally impossible. The framework then rests 

entirely on physical, offline learning circles, which are highly vulnerable to kinetic military threats. 

 Second, the assesment-accreditation coordination. Balancing a "relational pedagogy" that 

relaxes standard testing with the strict bureaucratic requirements of international university 

accreditation presents a significant institutional paradox. If global partners do not actively adapt their 

institutional policies, credits earned under crisis-adapted models may fail to achieve long-term 

transferability. Third, human capacity under burnout and trauma. Global educators volunteering for 

these platforms face immense secondary trauma, while surviving local faculty are dealing with direct 

physical displacements. The model’s reliance on human infrastructure assumes an emotional and 

physical bandwidth that may be unsustainable over protracted timelines without systemic support 

mechanisms. 

 

 

FUTURE RESEARCH 

 

Future research should focus on the empirical validations and refinement of the four pillars proposed 

in this framework; MOOC design, connectivity, pedagogy and institutional reponse to ensure their 

practicality and doability under the extreme conditions of educide and what is left from the war. To 

gain deeper qualitative insights, focus groups should be conducted with key stakeholders, including 

displaced Gazan academics, parents, students that are currently navigating the academic displacement 

and even IT specialist experienced in managing digital infrastructure in conflict zones. This qualitative 

approach should be complemented by quantitative studies assessing the impact of these interventions 

on academic outcomes, psychological well-being, and long-term career trajectories of Palestinian 

students. Additionally, such studies are necessary to assess the feasibility of these digital interventions 

given that 94.7% of Gaza's schools and all its universities have been severely damaged or destroyed 

(Desai, 2024; Hassoun et al., 2025). Furthermore, longitudinal research is needed to explore the 

"relational ethics" of these global learning circles and their long-term impact on student resilience and 

psychosocial stabilization. Investigating how international accreditation bodies can formalize credits 

earned through these "Global Classrooms" will also be critical to preventing a "lost generation" and 
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supporting the eventual reconstruction of the Palestinian higher education system (Jebril, 2024; Shakir 

et al., 2025).  

 

CONCLUSION 

 

The proposed "Global Classroom for Gaza" model represents a structural transition from ad-hoc 

emergency education responses toward a decentralized, borderless learning framework capable of 

bypassing the physical disruptions of active conflict. Empirically, this initiative offers a paradigm shift 

toward an antifragile educational ecosystem designed to systematically safeguard the intellectual 

capital and institutional heritage of Palestinian higher education. When physical campus infrastructures 

are completely dismantled, institutional survival depends on migrating academic assets to cloud-based 

networks and mobilizing transnational scholarly cooperatives. 

By structurally aligning low-bandwidth technical solutions with trauma-informed relational 

pedagogies, this framework demonstrates that institutional continuity is independent of localized 

physical structures. Instead, education operates as a decentralized mechanism for national identity 

preservation and intellectual sovereignty, sustained through international institutional solidarity. This 

"education without walls" approach does not merely serve as a passive post-conflict recovery plan; 

rather, it functions as an active strategy for continuous human capital preservation during ongoing 

crises. Ultimately, the systematic reconstruction of conflict-affected higher education sectors cannot be 

delayed until physical stabilization occurs; instead, it must commence immediately through the 

strategic deployment of global digital integration and transnational academic networks that refuse to let 

an entire generation be excluded from the global knowledge economy. 

 

 

CONFLICT OF INTEREST 

The authors declare no conflicts of interest. 

 

ACKNOWLEDGEMENTS   

We want to thank the Faculty of Business and Management for their support of this study. 

 

AUTHOR CONTRIBUTIONS STATEMENT 

A.S.A. Fadzil: Conceptualization; Methodology; Writing, original draft; Project administration; 

Visualisation. 

N.I. Mohsin: Investigation; Data curation; Resources; Writing, review & editing. 

N.Z.N. Abashri: Investigation; Data curation; Resources; Writing, review & editing. 

A.M. Rahmat: Formal analysis; Validation; Writing – original draft (Discussion); Writing, review & 



Vol. 26 Special Issue (2026) Jurnal al- Sirat 

https://doi.org/10.64398/alsirat.v26i2.583  

52 

 

editing. 

M.Z.H.A. Jalal: Formal analysis; Validation; Writing – original draft (Discussion); Writing, review & 

editing. 

 

 

AVAILABILITY OF DATA AND MATERIALS 

 

The data supporting this study’s findings are available on request from the corresponding author. 

 

ETHICS STATEMENT 

Not applicable. 

 

REFERENCES 

Aakjær, M. K., Kordovsky, J., Lotz, M. M., Pallesen, E., & Spišák, S. (2024). Towards a relational 

ethics of learning circles. Research Portal Denmark, 2024, 227. 

https://local.forskningsportal.dk/local/dki-cgi/ws/cris-link?src=pha&id=pha-7b1faf4b-6e56-

4546-83db-

ac7122ade83b&ti=Towards%20a%20relational%20ethics%20of%20learning%20circles  

  Abusamra, A., Suyanto, S., & Wibawa, S. (2022). Reflections on higher education institutions 

responses intra-period COVID-19: A road towards a new normal in Arab universities. 

International Journal of Evaluation and Research in Education (IJERE), 11(2), 715. 

https://doi.org/10.11591/ijere.v11i2.22061  

  Affouneh, S., Wimpenny, K., Ghodieh, A. R., Alsaud, L. A., & Obaid, A. A. (2018). Reflection on 

MOOC Design in Palestine. The International Review of Research in Open and Distributed 

Learning, 19(2). https://doi.org/10.19173/irrodl.v19i2.3469  

  Akkari, A., & Radhouane, M. (2023). Learning in emergencies contexts: From the building of the 

concept to multifaced actions in the field. Prospects, 53, 15. https://doi.org/10.1007/s11125-023-

09639-8  

  Alhossary, A. Z., & ElMashharawi, A. K. (2025). The impact of Gaza’s genocidal war: Scholasticide, 

trauma, and resilience among UCAS staff. Indonesian Red Crescent Humanitarian Journal, 4(2), 

162. https://doi.org/10.56744/irchum.v4i2.87  

  Al-Shaer, N. M., Hattab, M. K., Khlaif, Z. N., Alsher, T. N. A., Adas, N., Al-Kilani, J. A., Fatayer, O. 

S., Khaled, G., Odeh, M., & Bkheet, E. I. (2025). Digital transformation in higher education for 

achieving sustainable development goals in conflict zones: a case study of An-Najah National 

University. Frontiers in Human Dynamics, 7. https://doi.org/10.3389/fhumd.2025.1585538  

  Amer, M. (2024). Personal Reflections on Israel’s War on Education in Gaza. Journal of Palestine 

Studies, 53(4), 44. https://doi.org/10.1080/0377919x.2024.2447220  

  Baak, M., Mayes, E., & Rizvi, F. (2024). Approaching educative responses to and about the Palestine 



Vol. 26 Special Issue (2026) Jurnal al- Sirat 

https://doi.org/10.64398/alsirat.v26i2.583  

53 

 

crisis. Curriculum Perspectives. https://doi.org/10.1007/s41297-024-00286-3  

  Bajger, T., Khoshnaw, D., Ali, K. A. A., & Mousa, K. M. (2025). Impact of Digital Transformation 

on Rehabilitating Higher Education Infrastructure in Conflict‐Affected Settings. European 

Journal of Education, 60(3). https://doi.org/10.1111/ejed.70151  

  Beaux, H., Karimi, P., Pop, O., & Clark, R. C. (2024). Guiding Empowerment Model: Liberating 

Neurodiversity in Online Higher Education. arXiv (Cornell University). 

https://doi.org/10.48550/arxiv.2410.18876  

  Boukari, Y., Kadir, A., Waterston, T., Jarrett, P., Harkensee, C., Dexter, E., Cinar, E. N., Blackett, K., 

Nacer, H., Stevens, A., & Devakumar, D. (2024). Gaza, armed conflict and child health. BMJ 

Paediatrics Open, 8(1). https://doi.org/10.1136/bmjpo-2023-002407  

  Buheji, M. (2025). Reconstruction of an Anti-Fragile Universities in Gaza. International Journal of 

Multidisciplinary Research and Growth Evaluation, 6(2), 1454. 

https://doi.org/10.54660/.ijmrge.2025.6.2.1454-1466  

  Burde, D., Kapit, A., Wahl, R., Guven, O., & Skarpeteig, M. I. (2016). Education in Emergencies: A 

Review of Theory and Research. Review of Educational Research, 87(3), 619. 

https://doi.org/10.3102/0034654316671594  

  Class, B., Agagliate, T., Akkari, A., Cheikhrouhou, N., & Sagayar, M. M. (2023). Leveraging 

Openness for Refugees’ Higher Education: A Freiran Perspective to Foster Open Cooperation. 

Open Praxis, 15(1), 49. https://doi.org/10.55982/openpraxis.15.1.529  

  Clum, K., Ebersole, L., Wicks, D., & Shea, M. (2022). A Case Study Approach to Exploring Resilient 

Pedagogy During Times of Crisis. Online Learning, 26(2). 

https://doi.org/10.24059/olj.v26i2.2695  

  Deeb, L., & Winegar, J. (2025). Resistance to Repression and Back Again: The Movement for 

Palestinian Liberation in US Academia. In Routledge eBooks (p. 21). Informa. 

https://doi.org/10.4324/9781003610120-2  

  Desai, C. (2024). The war in Gaza is wiping out Palestine’s education and knowledge systems. 

https://doi.org/10.64628/aam.qng9atfkj  

  Dridi, M. A., Radhakrishnan, D., Moser‐Mercer, B., & DeBoer, J. (2020). Challenges of Blended 

Learning in Refugee Camps: When Internet Connectivity Fails, Human Connection Succeeds. 

The International Review of Research in Open and Distributed Learning, 21(3). 

https://doi.org/10.19173/irrodl.v21i3.4770  

  El-Khodary, B., & Abou-Dagga, S. (2025). The impact of Gaza war: online educational challenges 

and mental health of university students. Middle East Current Psychiatry, 32(1). 

https://doi.org/10.1186/s43045-025-00542-w  

  Grace, T. (2025). Disaster-Proof Learning: Strategies for Sustaining Education in Times of Crisis. 

Zenodo (CERN European Organization for Nuclear Research). 

https://doi.org/10.5281/zenodo.15112982  

  Grant, A. (2006). The development of global awareness in elementary students through participation 

in an online cross-cultural project. https://doi.org/10.31390/gradschool_dissertations.4058  

  Habib, M. (2023). Digital transformation strategy for developing higher education in conflict-affected 

societies. Social Sciences & Humanities Open, 8(1), 100627. 

https://doi.org/10.1016/j.ssaho.2023.100627  



Vol. 26 Special Issue (2026) Jurnal al- Sirat 

https://doi.org/10.64398/alsirat.v26i2.583  

54 

 

  Hassoun, A., Parra-López, C., Hassen, T. B., Abdallah, S. B., Shehadeh, L., Socol, C. T., Rajeb, A., 

Mahdi, N. A., Samadhiya, A., Buheji, M., Ahmed, D., El-Temsah, Y., Khoury, M., Hassoun, A. 

N., Dankar, I., Althafery, O., Trif, M., & Iriqat, D. (2025). The Gaza conflict and its implications 

for the sustainable development goals: a comprehensive analysis. Environment Development and 

Sustainability. https://doi.org/10.1007/s10668-025-06763-7  

  Hostettler, S., Besson, S. N., & Bolay, J. (2018). Technologies for Development. 

https://doi.org/10.1007/978-3-319-91068-0  

  Imbesi, L., Keppie, K., Vaes, K., Verlinden, J., Timmerman, K., Killi, S., Maffei, S., Bianchini, M., 

Campenhout, L. V., Hacigüzeller, P., Doubrovski, E. L., Casciani, D., & Chkanikova, O. (2023). 

Connectivity and creativity in times of conflict. In Academia Press eBooks. Academic Press. 

https://doi.org/10.26530/9789401496476  

  Iriqat, D., Alousi, R., Aldahdouh, T. Z., AlDahdouh, A., Dankar, I., Alburai, D., Buheji, M., & 

Hassoun, A. (2025). Educide amid conflict: the struggle of the Palestinian education system. 

Quality Education for All, 2(1), 83. https://doi.org/10.1108/qea-10-2024-0120  

  Jebril, M. (2024). War, higher education and development: the experience for educationalists at 

Gaza’s universities. Higher Education, 90(3), 841. https://doi.org/10.1007/s10734-024-01353-4  

  Khafaji, S., Noor, M. N., Prankumar, S. K., Torres, I., & Alkhaldi, M. (2025). A call for global actions 

on academic justice in Gaza. Eastern Mediterranean Health Journal, 31(4), 295. 

https://doi.org/10.26719/2025.31.4.295  

  London, L., Watterson, A., Mergler, D., Albin, M., Andrade‐Rivas, F., Ciaula, A. D., Comba, P., 

Giannasi, F., Habib, R. R., Hay, A., Hoppin, J. A., Infante, P. F., Jeebhay, M. F., Kelsey, K. T., 

Kim, R., Lemen, R. A., Lipscomb, H. J., Lynge, E., Magnani, C., … White, R. F. (2024). A call 

from 40 public health scientists for an end to the continuing humanitarian and environmental 

catastrophe in Gaza. Environmental Health, 23(1). https://doi.org/10.1186/s12940-024-01097-9  

  McIntosh, I., & Alfaleet, J. (2014). The Classroom as a Peace Incubator: A US-Gaza Case Study. 

Peace and Conflict Studies. https://doi.org/10.46743/1082-7307/2014.1267  

  Pherali, T., & Lewis, A. (2019). Developing global partnerships in higher education for peacebuilding: 

a strategy for pathways to impact. Higher Education, 78(4), 729. https://doi.org/10.1007/s10734-

019-00367-7  

  Phipps, A. (2024). ‘I hope you love it’: poetry, protest and posthumous publishing with and for 

Palestinian colleagues in Gaza during scholasticide. Curriculum Perspectives. 

https://doi.org/10.1007/s41297-024-00285-4  

  Phusavat, K., & Buheji, M. (2024). Mapping Informal Learning for Displaced Learners during the 

War on Gaza 2023- Application of Situated Cognition. International Journal of Learning and 

Development, 14(1), 1. https://doi.org/10.5296/ijld.v14i1.21626  

  Salha, S., Tlili, A., Shehata, B., Zhang, X., Endris, A., Arar, K., Mishra, S., & Jemni, M. (2024). How 

to Maintain Education During Wars? An Integrative Approach to Ensure the Right to Education. 

Open Praxis, 16(2), 160. https://doi.org/10.55982/openpraxis.16.2.668  

  Shakir, S., Govaerts, F., & Rabiger, P. (2025). The Enforced Silence: Gaza and the Scholasticide of 

Palestinian Academics—Parallels, Provocations, and Pathways for Action. Genealogy, 9(4), 146. 

https://doi.org/10.3390/genealogy9040146  

  Shay, J. E., & Pohan, C. A. (2021). Resilient Instructional Strategies: Helping Students Cope and 



Vol. 26 Special Issue (2026) Jurnal al- Sirat 

https://doi.org/10.64398/alsirat.v26i2.583  

55 

 

Thrive in Crisis. Journal of Microbiology and Biology Education, 22(1). 

https://doi.org/10.1128/jmbe.v22i1.2405  

  Tarricone, P., Mestan, K., & Teo, I. (2021). Building resilient education systems: A rapid review of 

the education in emergencies literature [Review of Building resilient education systems: A rapid 

review of the education in emergencies literature]. https://doi.org/10.37517/978-1-74286-639-0  

 


